=========================================================================
Date:         Thu, 1 Sep 1994 08:37:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Re: TAs graduate course load
In-Reply-To:  <199408312353.TAA03350@falcon.bgsu.edu>
 
Kate: How refreshing--in a warped, ironic sort of way--to see you say
that TAs with greater course loads find that their _teaching_ suffers.
Too often, in my opinion, TAs are told (we won't say where) that their
own course work should take precedence over their teaching, an idea which
reinforces the notion that graduate education is much more important than
undergraduate education--ditto for the students involved. _I_ wonder,
however, whether those who expound this particular philosophy consider
that graduate students have already proven, many times over, that they
can "succeed" in academic pursuits, whereas incoming undergrads are the
most tenuous and fragile inhabitants of the academic realm. Now if we
operate under the belief that higher education is a positive thing, it
seems to me that we should provide as much support and encouragement as
possible to those _least_ likely to succeed. How many students "flunk
out" of graduate programs? Is that low rate solely attributable to the
wonderful intelligence and work ethic of the graduate students? Of
course, they/we _are_ intelligent and hard-working, but we also have, on
close inspection, an astonishing (to me) variety of support structures
and, compared to undergrads, a great deal of individual attention. Keep
up the good work on looking out for undergrads' educational interests,
and let's all do what we can to allow TAs to be/become the best teachers
they can be--they're a cheap enough educational resource as it is.
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                             [James Berlin]
 
On Wed, 31 Aug 1994, Kate Latterell wrote:
 
> Allene,
> At Michigan Tech, GTAs take 6 credit hours per quarter (two graduate
> seminars) to be considered full-time. In the first year of teaching, they
> take 7 credit hours because our required pedagogy course is 1 credit/term
> for the first three terms GTAs teach.
>
> Some GTAs enroll in three seminars, but usually find that their teaching
> suffers dramatically.
>
> Hope this helps, Kate
>
> Kate Latterell
> Department of Humanities
> Michigan Technological University
> Houghton, MI 49931
> e-mail: calatter@mtu.edu
>
=========================================================================
Date:         Thu, 1 Sep 1994 08:48:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Amy Devitt <DEVITT@UKANVAX.BITNET>
Subject:      Re: TAs graduate course load
 
At the University of Kansas, GTAs teach 2 sections and take 2 courses
(3-hour courses, semester) to be considered full-time.
Amy Devitt
University of Kansas
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Thu, 1 Sep 1994 15:38:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kate Latterell <calatter@MTU.EDU>
Subject:      Re: TA graduate course loads
 
John--
I couldn't agree with your sentiments more. However, I also couldn't help
wondering if what may be at the heart of the issue you raise is the notion
that teaching/practice remains low status, low priority in academia, if not
also in our departments. The message TAs get that teaching should take a
back seat to graduate work is, I think, related to the constant feedback
TAs get that scholarship and theory building are more important. This
attitude is reinforced for TAs by the very fact that the majority of the
work of teaching first-year writing is given (left?) to them-the least
experienced. In our department only 6 sections of first-year writing are
taught by tenured or tenure-track faculty. The rest are covered by TAs and
part-timers.
 
The discourse of composition and rhetoric is filled with people saying that
theory and practice are interrelated. Teachers are cast as reflective
pracitioners, and practice is viewed as driving theory and research. I
guess what I'm wondering is how this discourse relates to the realities of
how writing is taught (and who is teaching it) in most colleges and
universities....
 
 
 
 
 
On Sept. 1 John M. Clark wrote:
 
>Kate: How refreshing--in a warped, ironic sort of way--to see you say
>that TAs with greater course loads find that their _teaching_ suffers.
>Too often, in my opinion, TAs are told (we won't say where) that their
>own course work should take precedence over their teaching, an idea which
>reinforces the notion that graduate education is much more important than
>undergraduate education--ditto for the students involved. _I_ wonder,
>however, whether those who expound this particular philosophy consider
>that graduate students have already proven, many times over, that they
>can "succeed" in academic pursuits, whereas incoming undergrads are the
>most tenuous and fragile inhabitants of the academic realm. Now if we
>operate under the belief that higher education is a positive thing, it
>seems to me that we should provide as much support and encouragement as
>possible to those _least_ likely to succeed. How many students "flunk
>out" of graduate programs? Is that low rate solely attributable to the
>wonderful intelligence and work ethic of the graduate students? Of
>course, they/we _are_ intelligent and hard-working, but we also have, on
>close inspection, an astonishing (to me) variety of support structures
>and, compared to undergrads, a great deal of individual attention. Keep
>up the good work on looking out for undergrads' educational interests,
>and let's all do what we can to allow TAs to be/become the best teachers
>they can be--they're a cheap enough educational resource as it is.
>
>John M. Clark                    "A way of seeing is...a way of not seeing."
>Bowling Green State U, Ohio                             [James Berlin]
>
>On Wed, 31 Aug 1994, Kate Latterell wrote:
>
>> Allene,
>> At Michigan Tech, GTAs take 6 credit hours per quarter (two graduate
>> seminars) to be considered full-time. In the first year of teaching, they
>> take 7 credit hours because our required pedagogy course is 1 credit/term
>> for the first three terms GTAs teach.
>>
>> Some GTAs enroll in three seminars, but usually find that their teaching
>> suffers dramatically.
>>
>> Hope this helps, Kate
>>
>> Kate Latterell
>> Department of Humanities
>> Michigan Technological University
>> Houghton, MI 49931
>> e-mail: calatter@mtu.edu
>>
 
Kate Latterell
Department of Humanities
Michigan Technological University
Houghton, MI 49931
e-mail: calatter@mtu.edu
=========================================================================
Date:         Thu, 1 Sep 1994 19:47:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: TAs graduate course load
In-Reply-To:  <01HGLLC36GGM0000JB@crcvms.unl.edu> from "john clark" at Sep 1,
              94 08:37:56 am
 
To John:
Writing about the fact that we remind ta's to keep their teaching in
perspective ( a kinder way of putting it).
 
I have certainly seen how ta's can devote an overwhelming amount of
time to their teaching at the risk of putting off the papers they
are supposed to be writing for their grad courses.  The reasons for
this trade-off do not need to be elaborated on (teaching _is_ often
magnetic; you _are_ responsible for a group of people, and it
_does_ get to you; on the other hand, those generally hateful,
generally a-rhetorical papers) can wait.
 
When we tell ta's not to let teaching get in the way of their
graduate program, we are not necessarily underming undergraduate
education at the expense of graduate education.  Rather, we are
trying to help these very real people who we know and care about
make their way through an often grueling educational experience.
It would be nice, of course, if we could figure out a way to make
it less grueling and more of a love affair--a not impossible task,
that is, if one does not adhere to the weeding paradigm.
 
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Thu, 1 Sep 1994 19:49:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      call for papers
 
With all due apologies for cross listing.
Hope to see some of you folks here.
 
Call for Papers
Pedagogy of the Oppressed
Febuary 10-11, 1995.
An interdisciplinary meeting with sessions devoted to the exchange
of information, research methodologies, and pedogogical praxis.
 
We invite presentation on all aspects of liberatory education,
including power relations in the learning environment, systems of
structural privilege and oppression, and subversive challenges toward
those systems.  We welcome theory, research, and praxis from academic
areas such as education, philosophy, religion, African-American studies,
international studies, sociology, theater, performing arts, fine, arts,
litature, rhetoric and composition, history, counseling, public administration,
criminal justice, gerontology (this list is not inclusive--only what
comes to mind).
 
Submit an abstract of your paper, a vita, and the form below by Sept.
26, 1994.
 
Send to:
Mary Macchietoo, Conference Manager
College of Continuing Studies
University of Nebraska at Omaha
Omaha NE  68182
Tel.: 402/595-2355
Internet:
 
Please indicate your interest in the following and return to the
address above:
_____________________________________________________________________
I am interested in:
__ Receiving further information on Pedagogy of the Oppressed.
__ Attending the conference.
__ Presenting a paper.  Tentative title: _________________________________
__ Serving as chair of a session.  Specify area(s): ______________________
__ Organizing a panel.  Specify topic: ___________________________________
__ Other. Specify: _______________________________________________________
My name is _______________________________________________________________
Title ____________________________________________________________________
Department ___________________________  Fax ______________________________
Daytime Phone  _______________________  Evening Phone ____________________
E-mail Address _______________________
Institution __________________________
Address of Institution ___________________________________________________
City ______________________________________ State _________ Zip __________
Home Address _____________________________________________________________
City ______________________________________ State _________ Zip __________
Preferred Mailing Address:  ___ Work  ___ Home
 
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 2 Sep 1994 10:33:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Re: TA graduate course loads
In-Reply-To:  <199409012229.SAA10583@falcon.bgsu.edu>
 
Kate: And I couldn't agree with _you_ more. Regardless of what is _said_,
there's still an implicit dichotomy between theory and practice, between
graduate teaching and undergraduate teaching. That's precisely why, in
our program, a lot of the experienced (many times, with 10-20 years of
teaching) teachers who enter our graduate courses are shocked and
outraged at what _they_ see as a tremendous overemphasis on theory at the
expense of practice. Tenured faculty often give the impression that
theory is the work of graduate English programs--that practice is
something lower, different, or taken care of elsewhere. Certainly, this
can be taken as an overstatement, and my own position is that far too
often experienced teachers rely on shoot-from-the-hip pedagogies without
trying to make connections. In other words, I _believe_ in theory, but I
also believe in making theory accessible to productive dialect with one's
audience at the time. Frankly, I'm very frustrated by those who insist
that teaching is "all art and no science," but equally frustrated by
those who insist that rhetorical theory (for example) is a discipline
somehow removed from and independent of teaching. Give me a break.
(Thanks for letting me vent.)
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                             [James Berlin]
=========================================================================
Date:         Fri, 2 Sep 1994 08:59:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: TA graduate course loads
 
This is a private note to Bob Whipple.  Are you there?  Your e-mail
address must have changed because I'm not getting through.  Please
write back to FAHULT@USU.EDU.  Thanks, Christine Hult
=========================================================================
Date:         Fri, 2 Sep 1994 09:17:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: TA graduate course loads
 
Someone I know is in a doctoral program in Educational Media and Cumputers,
and none of the graduate courses makes any use whatsoever of educational media
or computers in instruction. I have admitted, mea culpa, to having lectured to
TAs about using group work. Hmmm.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 2 Sep 1994 09:20:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "S.HARRISON" <arx009@CCK.COVENTRY.AC.UK>
Subject:      writing course information
 
Thank-you to everyone who responded to my request for writing course
information earlier in the summer. Especial thanks to Chris Thaiss for
the material he sent.
 
I have been away from my connection to the internet for a few weeks - a back
injury followed by my vacation - so I apologise for the delay in my response.
 
I have found from the mail waiting for me that there are gaps in the
discussion threads: there has clearly been a problem with my incoming mail.
I don't know whether this has affected outgoing mail. If anyone has written
to me and not received a response, I apologise. Please try again.
 
Another question: Can anyone tell me more about writing to learn activities?
Most of those that I have heard mentioned sound like the kind of things we do
(journals, etc.), but what are I-Search papers, and double-entry note making?
(Chris Thaiss mentions these in his papaer in Strengthening
Programs for Writing Across the Curriculum). Possibly these are things we do
under a different name, but perhaps not.
 
Sandra
--
Sandra Harrison
Senior Lecturer, Technical Communication
Coventry University
School of Art and Design, Priory Street
Coventry. CV1 5FB
England
 
Phone 0203-838534, Fax 0203-838667
arx009@cck.cov.ac.uk
=========================================================================
Date:         Mon, 5 Sep 1994 04:32:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      to kathleen kelly
 
kathleen:
did you get my reply about our portfolio program?
I received a garbled message from the listserve after
I sent it to you.  What's your address?
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 6 Sep 1994 10:07:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: to kathleen kelly
In-Reply-To:  <199409050933.FAA08810@lynx.dac.neu.edu> from "Irvin Peckham" at
              Sep 5, 94 04:32:45 am
 
no, i didn't get your message--my address is kakelly@lynx.neu.edu.
thanks for checking in--i'm looking forward to seeing yuor stuff on
portfolios. kk
=========================================================================
Date:         Tue, 6 Sep 1994 16:20:50 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth J. Cooper" <ecooper@HIBBS.VCU.EDU>
Subject:      Re: TA graduate course loads
In-Reply-To:  <no.id>; from "David E. Schwalm" at Sep 2, 94 9:17 am
 
   At Virginia Commonwealth University, our graduate teaching
assistants take 6-9 hours of academic courses (they may be writing
workshops in the MFA program or literature or comp and rhet courses),
but they are required to carry 12 hours to be considered full-time
students.  So, they can enroll in English 500 for variable credit (3
or 6 hours), and in fact they enroll in English 500 every semester
they are teaching. English 500 is the teaching practicum, which meets
weekly, throughout the academic year.  GTAs are also required to take
one graduate course in composition theory and practice, and they must
attend four-day orientations to the courses they will teach each
semester.  This system works well and allows those of us who are WPAs
to have a good bit of interaction with the GTAs the whole time they
are teaching.
     ----Elizabeth Cooper
         Dept. of English
         VCU
         Richmond, VA 23284-2005
=========================================================================
Date:         Tue, 6 Sep 1994 22:19:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: to kathleen kelly
In-Reply-To:  <01HGSMVYSDNQ000AG7@crcvms.unl.edu> from "Kathleen Kelly" at Sep
              6, 94 10:07:08 am
 
>
> no, i didn't get your message--my address is kakelly@lynx.neu.edu.
> thanks for checking in--i'm looking forward to seeing yuor stuff on
> portfolios. kk
>
*&##$!+~!!!.  It was probably the most eloquent think I have
written.  I knew I was in trouble when my 14yr old picked up
the phone.  In a rush now, so I won't rewrite--will try to get
to it thurs.  [and of course whatever i write won't be
nearly as eloquent as what was].
irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 7 Sep 1994 09:33:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      News about WPA: The Journal
 
Dear WPA Colleagues:
 
Following is an announcement that will appear as an insert when you get
your reminder to renew your membership in WPA.  It 1) reminds you of the
change in editors; 2) solicits applications and nominations to join the
editorial board; and 3)  calls for submissions.  I apologize for the
redundancy.--DH
 
        News about _WPA: Writing Program Administration_
 
*Change in Editors*
 
As you likely know already, Christine Hult completed her successful years
of service as WPA editor with the Spring 1994 issue.  At that time, Doug
Hesse was named the new editor of the journal.  All manuscript submissions
and editorial correspondence should now be directed to
        Doug Hesse
        Editor, WPA
        4240 Department of English
        Illinois State University
        Normal, IL  61790-4240
        email:  ddhesse@ilstu.edu
        phone:  (309) 438-7596
Paige Smitten (Utah State University) will continue as Managing Editor
through Volume 18.
 
 
*Call for New Editorial Board Members*
 
WPA is currently soliciting new Editorial Board members.  The journal is
increasing the size of its board from 12 members to 15 and also needs to
replace some members whose terms are expiring.  The Editorial Board, which
is appointed by the WPA Executive Committee, reviews manuscripts and
otherwise advises the editor.  It meets annually at the CCCC meeting.
Applicants or nominees should be active scholars who have been involved
with some aspect of writing program administration.  Prospective board
members from 2-year institutions and private liberal arts colleges, as well
as state and research universities, are invited to apply.  Please send
applications, consisting of a letter and a cv, or nominations to Doug
Hesse, at the address given above, by November 1, 1994.
 
 
*Call for Submissions*
 
WPA:  Writing Program Administration publishes articles and essays on
topics related to the organization and administration of writing programs
in American and Canadian colleges and universities.  Possible topics
include training and supporting writing teachers; the intellectual and
administrative work of WPAs and their professional status; the situation of
the writing program within the institution and within broader political
contexts; the history of writing programs; working with department chairs,
deans, or writing across the curriculum programs; establishing and
maintaining cohesive and responsive writing programs; placement and
evaluation; interactions among high schools and two and four-year college
writing programs; and so on.
 
At present, I am especially interested in pieces exploring how emerging
technologies, current theory, or/and current research will--or
should--affect writing programs and their administration.  I welcome
historical research, empirical research (quantitative as well as
qualitative), and more theoretically or essayistically developed pieces.
The length of submissions should be approximately 2000 to 5000 words.
Please send three paper copies of your work, with the author identified
only on a separate cover letter, to the address above.  All submissions are
anonymously reviewed by the Editorial Board.  --DH
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 14 Sep 1994 14:30:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVC.BSU.EDU
Subject:      Query: Eco-Teachers
 
Hello.  May I ask for help in finding writer/rhetoric/composition teachers who
use the environment as a prime topic in their teaching.  Either send their
names to me, or relay this mini-survey: What motives lead them to do
eco-teaching?  What key topics predominate? What key writing tasks do they
assign? What new materials can they recommend? What advice do they have fore
beginners?  I will encapsule this info in a talk in 10 days to Indian Teachers
of Writing.  I very much appreciate your help.  Send info to Mike Munley at
this E-address: "00mwmunley@bsuvc.bsu.edu"  Thanks very much.
=========================================================================
Date:         Wed, 14 Sep 1994 17:51:30 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Query: Eco-Teachers
In-Reply-To:  note of 09/14/94 13:30
 
Mike, I don't use much ecology stuff in my class, but I think Sue Mcloed of Was
hington State does and so might Mark Shadle of Eastern (or Western?) Oregon U.
You might contact them.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Fri, 16 Sep 1994 09:36:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Richard Leahy <RENLEAHY@IDBSU.BITNET>
Subject:      Query:  text-based writing assessment
 
I tried to send this query last week but it I think there was a transmission
glitch. If by chance it did get through, this is a duplicate; please ignore.
 
At Boise State we are switching from an antiquated competency exam in our
freshman classes (the less said about it the better) to a folder assessment.
That's already going well. But transfer and returning students also are
required to take the old exam before they graduate. There's no question of
just dropping the requirement; It won't happen.
 
Allene Cooper and I have been pondering the matter of what to do with the
transfer and returning students. We'd rather not require them to submit
portfolios. Simplify, simplify. Instead, we're looking at a possible
text-based timed writing, say 90 minutes or two hours, something we might also
use in our off-campus freshman classes.
 
My questions are: If any of you use such an assessment, what kinds of readings
do you use? Do you alter or edit them? What problems are there with copyright
violation? What kinds of prompts do you use? How do you design the promots to
force writers to demonstrate that they have understood the readings and
actually do something with them? What are the pitfalls in this form of
assessment?
 
Rick Leahy
=========================================================================
Date:         Fri, 16 Sep 1994 13:35:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVC.BSU.EDU
Subject:      Re: Query: Eco-Teachers
 
Allene: Thanks for the two names. I will write to them.  Mike Munley
=========================================================================
Date:         Fri, 16 Sep 1994 15:58:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Promotion of Instructors/Lecturers
 
Can anyone give me recent examples of institutions that have promoted from
the instructor/lecturer/part-time ranks into the tenure-related ranks? I'd
also be interested in whether any departments/institutions have policies
about this. I'm not interested in cases in which instructors were
"promoted" as a result of a full search process, only in cases in which
they were promoted directly.
 
Thanks for the help,
 
Jim Crosswhite  jcross@oregon.uoregon.edu
=========================================================================
Date:         Sat, 17 Sep 1994 08:22:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Query:  text-based writing assessment
 
Rick Leahy asks about "text-based" timed writing assessments for competency:
>
>My questions are: If any of you use such an assessment, what kinds of readings
>do you use? Do you alter or edit them? What problems are there with copyright
>violation? What kinds of prompts do you use? How do you design the promots to
>force writers to demonstrate that they have understood the readings and
>actually do something with them? What are the pitfalls in this form of
>assessment?
>
 
Rick, we have a junior level writing exam similar to the kind you're
describing.  The Writing Exam Board, consisting of representatives of each
of the five colleges, selects five brief passages and builds questions
around them.  For an example of the exam, see the reproduced material
following my explanation. SORRY EVERYONE FOR THE LONG MESSAGE.  Because
students have but 75 minutes, we don't offer a long passage at all; perhaps
naively we've thought this excused us in some way from copyright problems.
Now you've got me pondering.
 
The pitfalls in this form of assessment are the pitfalls of any single
sitting on-demand kind of writing that asks students to perform on topics
and readings they haven't chosen.  At least we give them five choices of
prompts.  In other words, the pitfalls are substantial.  In a previous post
to this list some time ago, I described how one of the parts of the exam
asks students to describe how they would revise their piece if they had
more time; this extra step has proven quite interesting in getting another
perspective on students' perceptions of writing.
 
Following is a sample test.  I note that the first question is darn hard
and that virtually no one addressed it in an administration of the exam.
The others worked better.
 
I hope this helps.  Again, sorry for the length of this post.
 
 
Directions:
Read carefully through the five questions and their accompanying
assignments.  Then choose one of the questions and write your essay in
response to the assignment.  One question represents each of the colleges
(Applied Science and Technology, Arts and Sciences, Business, Education,
and Fine Arts).  You may write your essay on any of the five assignments
provided below.
 
Question One
 
Reading
In our time, political speech and writing are largely the defence of the
indefensible.  Things like the continuance of British rule in India, the
Russian purges and deportations, the dropping of the atom bombs on Japan,
can indeed be defended, but only by arguments which are too brutal for most
people to face, and which do not square with the professed aims of
political parties.  Thus political language has to consist largely of
euphemism, question-begging, and sheer cloudy vagueness.  Defenceless
villages are bombarded from the air, the inhabitants driven out into the
countryside, the cattle machine-gunned, the huts set on fire with
incendiary bullets:  this is called pacification.  Millions of peasants are
robbed of their farms and sent trudging along the roads with no more than
they can carry:  this is called transfer of population or rectification of
frontiers.  People are imprisoned for years without trial, or shot in the
back of the neck or sent to die of scurvy in arctic lumber camps; this is
called elimination of unreliable elements.  Such phraseology is needed if
one wants to name things without calling up mental pictures of them.
Consider for instance some comfortable English professor defending Russian
totalitarianism.  He cannot say outright, "I believe in killing off your
opponents when you can get good results by doing so."  Probably, therefore,
he will say something like this:
"While freely conceding that the soviet regime exhibits certain features
which the humanitarian may be inclined to deplore, we must, I think, agree
that a certain curtailment of the right to political opposition is an
unavoidable concomitant of transitional periods, and that the rigors which
the Russian people have been called upon to undergo have been amply
justified in the sphere of concrete achievement."
 
Assignment
In this passage from "Politics and the English Language," George Orwell
argues that politicians use euphemisms to disguise unpleasant realities.
Do you think Orwell's accusation (made in 1946) is applicable to American
society of the 1990's?
In an essay of 300 to 500 words, explain and illustrate your answer using
your personal experience, your observations of others, and/or your reading.
 You should organize and illustrate your ideas so that they will make sense
to a reader.  Correct grammar, spelling, sentence structure, and
punctuation are also important.
 
 
Question 2
 
Reading
. . .  [The] modern conception of childhood is a product of the sixteenth
century, as Phillippe Aries has documented in his The Centuries of
Childhood.  Prior to that century, children as young as six and seven were
treated in all important respects as if they were adults.  Their language,
their dress, their legal status, their responsibilities, their labor were
much the same as those of adults.  The concept of childhood as an
identifiable stage in human growth began to develop in the sixteenth
century and has continued into our own times.  However, with the emergence
of the electronic media of communication, a reversal of this trend seems to
be taking place. In a culture in which the distribution of information is
almost wholly undifferentiated, age categories begin to disappear.
Television, in itself, may bring an end to childhood.  In truth, there is
no such thing as "children's programming," at least not for children over
the age of eight or nine.  Everyone sees and hears the same things. . . .
 
Assignment
In this passage from Teaching as a Conserving Activity,  Neil Postman
argues that the prominence of electronic media in our culture has brought
an end to childhood as an "identifiable stage in human growth."  Do you
agree?
In your essay of 300 to 500 words, explain and illustrate your answer using
your personal experience, your observations, and/or your reading.  You
should organize and illustrate your ideas so that they will make sense to a
reader.  Correct grammar, spelling, sentence structure, and punctuation are
also important.
 
 
Question Three
 
Reading:
. . . [A]re there some kinds of information leading to some sorts of
knowledge that human beings are really better off not having?  Is there a
limit to scientific inquiry not set by what is knowable but what we ought
to be knowing?  Should we stop short of learning about some things, for
fear of what we, or someone, will do with the knowledge?  My own answer is
a flat no . . .
It is hard to predict how science is going to turn out, and if it is really
good science it is impossible to predict.  This is in the nature of the
enterprise.  If the things to be found are actually new, they are by
definition unknown in advance, and there is no way of telling in advance
where a really new line of inquiry will lead.   You cannot make choices in
this matter, selecting things you think you're going to like and shutting
off the lines that make for discomfort.   You either have science or you
don't, and if you have it you are obliged to accept the surprising and
disturbing pieces of information, even the overwhelming and upheaving ones,
along with the neat and promptly useful bits. . . .
 
Assignment:
Lewis Thomas asserts in this passage from "The Hazards of Science" that
scientific knowledge should be pursued without limits no matter what the
cost.  Do you agree?
In your essay of  300 to 500 words, explain and illustrate your answer
using your personal experience, your observations, and/or your reading.
You should organize and illustrate your ideas so that they will make sense
to a reader.  Correct grammar, spelling, sentence structure, and
punctuation are also important.
 
 
Question Four
 
Reading
A requirement of femininity is that a woman devote her life to love--to
mother love, to romantic love, to religious love, to amorphous,
undifferentiated caring.  The territory of the heart is admittedly a
province that is open to all, but women alone are expected to make an
obsessional career of its exploration, to find whatever adventure, power,
fulfillment or tragedy that life has to offer within its bounds.  There is
no question that a woman is apt to feel most feminine, most confident of
her interior gender makeup, when she is reliably within some stage of
love--even the girlish crush or the stage of unrequited love or a broken
heart.  Men have suffered for love, and men have accomplished great feats
in the name of love, but what man has ever felt at the top of his masculine
form when he is lovesick or suffering from heartache?
 
Assignment
In this passage from Femininity,  Susan Brownmiller suggests that,
typically, women look to love as a source of power and self validation
while men view love as a sign of weakness.  Do you agree?
In your essay of  300 to 500 words, explain and illustrate your answer
using your personal experience, your observations, and/or your reading.
You should organize and illustrate your ideas so that they will make sense
to a reader.  Correct grammar, spelling, sentence structure, and
punctuation are also important.
 
 
Question Five
 
Reading
An extensive review of U.S. history shows colonial schools to have been
coercive and repressive.  Children were taught by repetitive drill, and
corporal punishment was the primary method of discipline. . .
As education became more widespread in the 19th century, so did school
violence. . . . The schools were also characterized by strict adherence to
rigid rules and by training for reflexive obedience through the pervasive
use of corporal punishment.
. . . "Good, old-fashioned discipline" is alive and well in contemporary
American classrooms.  Millions of schoolchildren each year are subjected to
physical punishment, suspension, or expulsion.
An ongoing series of studies by the National Center for the Study of
Corporal Punishment and Alternatives in the Schools (NCSCPAS) reveals that
large numbers of American students are regularly paddled--especially in the
Southeast where corporal punishment is strongly defended.  The national
press has covered incidents in which students have been struck with such
items as doubled-over belts, lacrosse sticks, jai-alai sticks, baseball
bats, arrows, electrical cords, bamboo rods, rubber hoses, hammers, and
wooden drawer dividers.  Some teachers have used cattle prods and similar
devices to administer electric shocks to children.  Other youngsters have
been kicked, chocked, or punched--forced to eat cigarettes or have their
faces smeared with hot sauce.  One Chicago principal used a pen-knife to
drill a hole in a pupil's fingernail.
Such extreme incidents are rare, but they reveal this society's acceptance
of pain as a legitimate pedagogical technique. . . .
But discipline in a democracy should spring from internal controls, not
from fear of punishment.  Effective disciplinary techniques in a democracy
also incorporate respect for the rights of individuals.
 
Assignment
In this passage from "Good, Old-Fashioned Discipline: The Politics of
Punitiveness," John D'Alessandro and Irwin Hyman argue that punishment does
not necessarily create discipline.  Do you agree?
In an essay of 300 to 500 words, explain and illustrate your answer using
your personal experience, your observations of others, and/or your reading.
 You should organize and illustrate your ideas so that they will make sense
to a reader.  Correct grammar, spelling, sentence structure, and
punctuation are also important.
 
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sat, 17 Sep 1994 10:59:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Promotion of Instructors/Lecturers
 
Could anyone who posts to Jim Crosswhite on this thread, please cc me as well.
 
Thanks,
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Sat, 17 Sep 1994 11:49:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Query:  text-based writing assessment
In-Reply-To:  <199409171325.AA01186@wiley.csusb.edu> from "Doug Hesse" at Sep
              17, 94 08:22:52 am
 
What depresses me about Doug Hesse's exam is what depresses me about
assessment of writing in general in this country: the vagueness of the
criteria.  The test gives answers, but what are the questions?  Just what
is being tested here and why?  What about the very different demands made
by the five different readings and the very different questions, which
then probably get scored as if they were all the same test?  We know a lot
about giving writing tests (I won't cite my own work, but the Ruth and
Murphy book is a good starting place) but, scholars that we are, we don't
seem very interested in what has been learned by others--or even by what
lit theory has taught us about reading texts.
                                        --Ed White
=========================================================================
Date:         Sat, 17 Sep 1994 13:59:00 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
 
I, too, would like to hear of programs in which instructors have been able to
move into tenure-track positions.  Perhaps responses to Jim should be posted to
the list.
 
We went through a ugly and unsuccessful struggle on this issue three years ago
at Western.  The instructors, feeling that after a long period of curriculum
review and faculty development they had gained the respect of the tenured
literature faculty, asked permission to apply for promotion to tenure-track
positions.  They have still not recovered from the response they got.  Looking
back, I see that many of the tenured faculty felt threatened.  Their status
(indeed, their identity) would somehow be diminished if they were invaded by
the lower classes.  (Sorry--I'm trying to be objective here, but it's hard!)
It was a classic case of vilifying the "other" in order to preserve a sense of
self.  A couple of the more honest members of the opposition have actually
admitted as much.
 
The entire attempt was counter-productive.  We had been building a sense of
composition as a legitimate discipline within English Studies, with the
instructors as skilled and productive specialists.   That worked so long as
those specialists accepted their second-class status.  When they threatened to
increase their status, they were no longer professionals.  Their degrees,
experience, service, publications, conference presentations, years of service,
success with students, good student evaluations--all were contemptuously
dismissed.
 
It will take a while before we make the attempt again (though I have no
doubt that we will).  It will be a great help to hear some suggestions about
how it can be done.
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Sat, 17 Sep 1994 17:05:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Query: text-based writing assessment
In-Reply-To:  <9409170247.AA00150@convex.csd.uwm.edu>
 
On Fri, 16 Sep 1994, Richard Leahy wrote:
 
> At Boise State we are switching from an antiquated competency exam in our
> freshman classes (the less said about it the better) to a folder assessment.
> That's already going well. But transfer and returning students also are
> required to take the old exam before they graduate. There's no question of
> just dropping the requirement; It won't happen.
>
> Allene Cooper and I have been pondering the matter of what to do with the
> transfer and returning students. We'd rather not require them to submit
> portfolios. Simplify, simplify. Instead, we're looking at a possible
> text-based timed writing, say 90 minutes or two hours, something we might also
> use in our off-campus freshman classes.
>
> My questions are: If any of you use such an assessment, what kinds of readings
> do you use? Do you alter or edit them? What problems are there with copyright
> violation? What kinds of prompts do you use? How do you design the promots to
> force writers to demonstrate that they have understood the readings and
> actually do something with them? What are the pitfalls in this form of
> assessment?
>
> Rick Leahy
>
Rick,
        We faced the same problem at U. Wisconsin-Milwaukee when we
reformed our writing program from a test-based competency requirement to
a portfolio fased writing requirement.  Since most of our graduating
students are transfers, we had to find some way to fold them into our
curriculum without either: a) causing them needless expense, anguish, and
curricular redundancy or b) undermining our courses so that students
could transfer in less capable and rigorous courses which would be (on
paper only) equivalent to our portfolio-graded second-semester comp course.
        So--we maintained our placement codes (standardized numbers that
are derived from a Wisconsin-System developed 100-item multiple choice
exam focusing primarily on structure, correctness, etc.  That test is
particularly reliable in determining students at the upper end of the
scale.  Students who score high enough on this test to place out of our
2nd semester comp course--if they can take and pass a 90-minute blind
topic argumentative impromptu essay.  They get just one chance to pass
it--otherwise, they waste one or two semesters trying to pass out of the
requirement and delay their junior status.
        Our prompts are based on newspaper columns, hot issues (cheating,
a public service requirement for college grads, censorship and music
lyrics, etc.).  We pre-test fairly extensively and generally find that
most students can write argumentatively on most topics most of the time.
If you need more info, write to our Testing Coordinator in English, Ms.
Margaret Mika.  To hear more about how the whole comp program works with
portfolios, testing, and placement, you can query our current comp
director, Alice Gillam.
        Hope this helps.  We've found that our current system is
producing a lot better student writers, but a serious requirement like
this can cause transfer students to think twice.
=========================================================================
Date:         Sat, 17 Sep 1994 18:44:55 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
In-Reply-To:  Message of Fri,
              16 Sep 1994 15:58:02 -0700 from <jcross@OREGON.UOREGON.EDU>
 
I wish I had an answer to the question about direct promotion of instructors.
What I have instead is a related question.  Several of our instructors have
asked for special consideration in full-scale searches.  What they are asking
for may be akin to direct promotion.  Does anyone have experience with a
similar situation.
 
Bob Schwegler
Univ. of Rhode Island
RSchweg@uriacc.uri.edu
=========================================================================
Date:         Sun, 18 Sep 1994 21:27:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Promotion of Instructors/Lecturers
 
We have one case going forward now at ASU Main where a person who has been for
some years tenured as an instructor is going for promotion to assistant
professor. I don't think a policy is being established here. There can't be
more than a couple of tenured instructors on campus, and this procedure may be
more a matter to tidying up. The "lecturer" position at ASU is specifically
defined as non-tenure-accruing. A recent report that recommends that we make
fuller use of full-time non-tenure-track lines to make a better deal for
adjunct faculty also reiterates that the lecturer lines do not and should not
include any expectation of tenure. The net effect is that a lecturer at ASU
could not move to a tenure track line except as part of a full search.
Interesting.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 18 Sep 1994 21:40:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Query:  text-based writing assessment
 
Doug, in the sample test, it does not look to me as if students really have to
understand the reading passage in order to respond to the prompt since the
gist of the reading is given in the "assignment" section. Do you think
student's responses would be markedly different if the reading passages were
omitted?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 19 Sep 1994 08:59:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Query:  text-based writing assessment
 
>Doug, in the sample test, it does not look to me as if students really have to
>understand the reading passage in order to respond to the prompt since the
>gist of the reading is given in the "assignment" section. Do you think
>student's responses would be markedly different if the reading passages were
>omitted?
 
Probably not.
 
Maybe.
 
What the passage might do is, to borrow cognitivist language, activate some
schemata and thus help in invention.  Certainly they are not compelled to
respond specifically to issues in the passages.
 
Ed is depressed by the test.  I'm not thrilled about it.  This is a test
invented ten years ago mainly by the faculty senate, which wanted simply to
have a way to say that we aren't graduating students who will "embarrass"
the institution.  In response to Ed's concerns about what is specifically
being tested, my perception is that the faculty wanted was something
equivalent to a full scale physical examination certifying writing health,
and what they were willing to support (or thought was sufficient) was
something equivalent to a urine sample. Yes, I am willing to acknowledge
the validity of well-designed single-sitting exams for well-defined
specific goals; mine isn't a knee-jerk response against all exams.
 
Maurice Scharton, who developed our test and oversees its operation, could
comment further and explain research he's done on it.   His address is
scharton@ilstu.edu.
 
Why don't we/I try to do better?  Why do I have 90 TAs, a 1/4-time
secretary, and a writing program with 2100 students each semester that runs
out of my own 9' by 11' office?
 
 
Doug Hesse
ddhesse@ilstu.edu
=========================================================================
Date:         Mon, 19 Sep 1994 08:05:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Query:  text-based writing assessment
 
Doug has nailed it, of course. Assessment costs money, as our business dean
constantly reminds me as I am urging all programs to develop outcomes
assessment strategies that will satisfy the NCA and not offering any money to
go along with the project. I really don't know how to deal with this. NCA says
we have to have an assessment program. Our faculty, on the whole, have not
bought into the idea and thus would resist reallocations of current funds to
support assessment when they think instruction is underfunded (and it is, e.g.
90 TAs, 1/4 time secretary that Doug mentioned). And the state is not about to
give us loot for assessment. A lot of our programs are looking to portfolios
for something less than the best reasons. Portfolios put most of the
assessment burden on st udents. But most of the portfolio proposals I have
seen so far lack a set of goals and objectives for the program, lack clear
indicators of how the items in the portfolio will provide evidence related to
students achievement of the programs learning outcomes, and thus offer no clue
as to the criteria by which the portfolios will be evaluated. No one really
wants to take the time to work out this stuff. Dang.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 19 Sep 1994 08:46:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
In-Reply-To:  <199409182320.AA08181@wiley.csusb.edu> from "Bob Schwegler" at
              Sep 17, 94 06:44:55 pm
 
Here's an example to avoid.  About fifteen years ago, when I was English
dept chair, we had a terrific lecturer in children's lit; she built up the
program with wonderful teaching, was an asset to the dept in every way,
but was just getting the Ph.D.  Because of her work, we got a line, which
we had to fill through a national search, which was won by a man with
numbers of publications and raves from his colleagues (who, we found out
later, had conspired to help him move elsewhere).  He was the world's
worst teacher and was fired after the first year.  Meanwhile, our
part-timer has gone on to be a major figure in the field, at a much better
university, still a wonderful teacher and now a wonderful scholar as well.
 Moral: appreciate the people you know.
                                                --Ed White
=========================================================================
Date:         Mon, 19 Sep 1994 10:07:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Promotion of Instructors/Lecturers
In-Reply-To:  note of 09/18/94 22:25
 
My administration is extremely paranoid about de facto tenure amongst
our full-time-non-tenure track people.  Some of these people have been
here a long time and there isn't much of a procedure for firing someone
who isn't doing a good job.  They can't move up without a national
search.  I'm wondering if the worry my administration has is justified.
They claim that if our very conservative legislature thought about it
very hard they would do away with tenure altogether.  Does that seem
to be a problem elsewhere?  Are they just using this to try to get
rid of my core teachers?  *IS* tenure being threatened by other legislatures?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 19 Sep 1994 09:17:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Promotion of Instructors/Lecturers
 
Here's a companion piece to go with Ed's apologue--just to show how
complicated this issue is. Some years ago, we were authorized to hire 4 full
time lecturers. We decided to advertise the positions locally in order to give
our adjunct faculty a good shot at the positions. However, when we reviewed
their credentials in the context of candidacy for a full-time professional
position, a lot of our hypocrisy about the use of adjunct faculty was served
up to us in great big dishes. The adjuncts who applied (including many of long
standing) just didn't have the basic credentials. No course work. No relevant
professional activity. No knowledge of basic sources of information about the
teaching of writing. It was depressing as hell. The best qualified candidates
were our own grad students in rhetoric and comp, someone from Devry, and a
couple of folks from the community college. Fortunately, the positions were
frozen. The same issue arises to some extent at the community college.
Part-time work there is not a guaranteed path to a full-time position.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 19 Sep 1994 09:30:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Promotion of Instructors/Lecturers
 
In Arizona, the regents and the legislature have been more or less content to
leave the issue of tenure alone. Oddly, it came up when an administrator from
UA proposed a new four-year campus in Pima County, and one of the features of
his original proposal was that none of the faculty would have tenure. the
rationale was that this would (and this is chilling) increase the flexibility
of the campus and improve its ability to respnd quickly to environmental
change. Someone took this guy to the woodshed, apparently, since the revised
version of the proposal made no mention of a non-tenured faculty. we are
working very hard with our legislature and regents to focus their attention on
outcomes rather than inputs. The idea is to get them to agree of goals that
the university should achieve and to allow us to get there the best way we can
and not to micromanage unless we fail to achieve the agreed upon goals. Now, I
am concerned that the tendency to hire more non-tenure track faculty will get
the regents and legislators thinking about tenure again. If some faculty don't
need the protection of tenure, do any? And there's an ugly side to this on
campus as well. It could be said that the elite tenure track faculty are
willing to preserve their quality of life by supporting the hiring of
lecturers (almost like mercenaries) to teach all the core courses, service
courses, and basic courses while the TT faculty teach less and teach their
specialties. Almost like the French nobility.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 19 Sep 1994 12:42:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: Promotion of Instructors/Lecturers
In-Reply-To:  <199409162257.AA16591@uxa.ecn.bgu.edu>
 
I'll be interested in hearing the response to this, Jim, since I don't
understand/know how that can be done without a search process; at least
that's the case at our institution, even if the person holding the
lectureship often seems "automatically" promoted into the tenure-track
position despite what is billed as a "real" search.
 
 
Deborah Holdstein
Governors State University
=========================================================================
Date:         Mon, 19 Sep 1994 19:31:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
 
Bob Schwegler asks if anyone hiring instructors faced special consideration
issues in full-scale searches.  Last year we faced The Search from Hell:
we needed to hire a lecturer, who would be an instructor but with a
theoretically infinite set of contracts (rather than a 4-year terminal
contract).  We had several applicants, mostly internal, and of course the
best of our instructors and the worst applied.  The worst, whose position
was being converted to the lectureship, never believed that the search
was truly open;  she assumed, right up until I called her to say otherwise,
that the job was hers (despite lots of insistence to the contrary).  The
three top candidates were our 3 best instructors, friends and colleagues;
the search committee (which I chaired) suffered greatly in trying to choose,
to the point that I had to consult a text on voting methods to find a method
that would allow each person on the committee to vote for as many as 3
candidates, since some could not bring themselves to vote for only one.
After the decision was made, several weeks of tears and soul-searching
went on as we repaired friendships (we did--except for the person in
denial, who mounted a campaign to make us rethink our decision and finally
moved out of her office during the summer.  Sad.).  Moral?  I don't have
one.  I hate the thought of going through something like that again, but
I hate the thought of going through yearly searches for instructors and
having to say goodbye to marvelous teachers and colleagues whose terms
are up.  Sometimes this job ain't fun?
 
Rich Bullock
=========================================================================
Date:         Wed, 21 Sep 1994 08:11:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
In-Reply-To:  <9409182315.AA17148@ccserver>
 
Bob,
  Got you post over the WPA net about retracking instructors.  Glad to get
you E-Mail address.  What's happening in RI.  Keep in touch.
  Cheers, Chris B.  (cburnham@nmsu.edu)
=========================================================================
Date:         Wed, 21 Sep 1994 08:14:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Query: text-based writing assessment
In-Reply-To:  <9409191413.AA16208@ccserver>
 
Doug,
  How long has it been since Ed White was responsible for the day-to-day
running of as program?  I wonder.  Sometimes his sanctimoniousness
aggravate me.  I have great sympathy for your final paragraph.
 
  By the way, did you get a post about the TQM article Cheryl Nims and I
submitted during the summer?  I sent one but got a daemon message that it
went to dead box.  We are wondering if you geot it?
 
  Cheers, Chris Burnham
 
 
 
 
 
On Mon, 19 Sep 1994, Doug Hesse wrote:
 
> >Doug, in the sample test, it does not look to me as if students really have to
> >understand the reading passage in order to respond to the prompt since the
> >gist of the reading is given in the "assignment" section. Do you think
> >student's responses would be markedly different if the reading passages were
> >omitted?
>
> Probably not.
>
> Maybe.
>
> What the passage might do is, to borrow cognitivist language, activate some
> schemata and thus help in invention.  Certainly they are not compelled to
> respond specifically to issues in the passages.
>
> Ed is depressed by the test.  I'm not thrilled about it.  This is a test
> invented ten years ago mainly by the faculty senate, which wanted simply to
> have a way to say that we aren't graduating students who will "embarrass"
> the institution.  In response to Ed's concerns about what is specifically
> being tested, my perception is that the faculty wanted was something
> equivalent to a full scale physical examination certifying writing health,
> and what they were willing to support (or thought was sufficient) was
> something equivalent to a urine sample. Yes, I am willing to acknowledge
> the validity of well-designed single-sitting exams for well-defined
> specific goals; mine isn't a knee-jerk response against all exams.
>
> Maurice Scharton, who developed our test and oversees its operation, could
> comment further and explain research he's done on it.   His address is
> scharton@ilstu.edu.
>
> Why don't we/I try to do better?  Why do I have 90 TAs, a 1/4-time
> secretary, and a writing program with 2100 students each semester that runs
> out of my own 9' by 11' office?
>
>
> Doug Hesse
> ddhesse@ilstu.edu
=========================================================================
Date:         Wed, 21 Sep 1994 10:03:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Richard Leahy <RENLEAHY@IDBSU.BITNET>
Subject:      Writing Assessment
 
Thanks -- Doug, Ed, Charles, and David -- for your thoughtful exchange
responding to my query about text-based writing assessment. I've discovered
that Washington State U. also has a very interesting form of text-based
assessment they use for placement, one with text-specific prompts. I can
supply the name and address of a person to contact there to anyone who's
curious.
 
Doug's comment about the faculty senate not wanting to be "embarrassed" by the
ir graduates makes me ponder the thought (not original, I'm sure) of how
trivial and self-serving much writing assessment is. Case in point, our own
teacher education departments. They give a gruesome little essay exam which
students must pass in order to be admitted to upper division. Well, the exam's
not gruesome but the scoring is. I direct the Writing Center, and we're
expected to help the failing students pass the retest. The other day we had a
student whose essay failed because of one comma error (or at least, a
perceived comma error). The rationale for the exam, told me by more than one
faculty member over there, was to cut down on complaints from school
principals who get complaints from parents that teachers send home
"illiterate" notes, or misspell words on the chalkboard.
 
I've gotten our departmental writing committee to lodge a formal protest to
teacher education for misusing the writing center (anyone who fails must seek
"rmedial" help). It's just about to go out, so we don't know yet what waves it
will kick up. Now I start wondering if we shouldn't question the
administration about the motives behind testing our transfer students as well.
OK, I guess we should say "rationale" instead of "motive." One of my
colleagues likes to quote S. I. Hayakawa's distinction between good reasons
and real reasons. We can refute the good reasons until we're blue in the face,
but it's harder to do anything about the real reasons.
 
Rick Leahy, Boise State U.
=========================================================================
Date:         Wed, 21 Sep 1994 11:59:30 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Promotion of Instructors/Lecturers
In-Reply-To:  <199409211740.AA13988@wiley.csusb.edu> from "Chris Burnham" at
              Sep 21, 94 08:11:26 am
 
"Sanctimonious" Chris?  That's what the ETS people used to call me for
arguing that writing should appear on a writing test.  --Ed White
=========================================================================
Date:         Wed, 21 Sep 1994 17:58:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Paul Trummel <trummel@U.WASHINGTON.EDU>
Subject:      Public Intellectualism or Public Fraud?
 
****************************************************************
 
CONTRA CABAL 5(1): Public Intellectualism or Public Fraud?
 
*****************************************************************
 
     Ashamed . . . men endeavor to hide . . . the true motives of
     their hearts in the specious cloak of [collegiality]
     . . . in hopes of concealing their filthy appetites and the
     deformity of their desires.
 
                                   Bernard Mandeville (1670-1733)
                                     The Fable of the Bees (1723)
 
*****************************************************************
 
Public intellectuals (individuals with both a wide range of
knowledge and the ability to speak with authority on many current
issues) have traditionally existed as an integral part of
academic life. However, when one closely examines the underlying
motives, academic credentials, and political affiliations of
many of these individuals, one frequently finds misrepresentation
of authority and academic fraud. These mutually ordained
charlatans continually strive to keep parents, students, and
taxpayers, who fund their academic trickery and deceit, totally
unaware of the truth. They ignore them as "clients" and treat
them as a resource to be exploited for personal gain and
security.
     Traditionally, members of the public have treated expos=82 on
academic corruption as isolated instances rather than as part of
the everyday fabric of campus life. They have virtually no idea
of the bizarre behavior that commonly exists. Most people do not
realize that they support widespread corruption by paying
exorbitant tuition and taxes. Usually, they do not rationally
make a connection between academic totalitarianism (cultism) and
the lifetime financial and tax expenditures to which they commit
themselves.
     Carol Poster, University of Northern Iowa, responded to a
previous CONTRA CABAL article [listserv.purtopoi]. Poster says
that she believes that abuses do exist in the academe and that
they need correction. However, she feels that any remedial action
should come from "rigorous self-evaluation." Apparently, she
supports the status quo, rather than investigative journalism, as
a means to avoid the disclosure of information about corrupt
practices when contesting public anti-funding arguments. Poster
conveniently ignores the fact that the academic self-evaluative
processes that she describes create the environment that allows
the corruption in the first place. The attendant conspiracies of
silence, the mutual condonation of wrongdoing, and the constant
misuse of tenure, spawn the evils of cultism that remain rife
in the academe. Processes of academic self-evaluation only give the
appearance of propriety: they reveal nothing and perpetuate the
new totalitarianism.
     Poster worries about damaging the profession; however, the
profession has already become irrevocably damaged. The way to
avoid further negation of the academic ethic rests with continued
and independent inquiry by journalists and others outside the
academe, not the phony processes of self-evaluation and
accreditation that presently exist within it. As long as
conspiracies of silence about wrongdoing exist, then the
reputation of the whole institution must suffer. Unfortunately,
when these matters do eventually become public, the lack of
ongoing disclosure causes many people to identify the innocent
with the guilty. To maintain one's innocence, must one overlook
the abuse of a whole system by the few to give the appearance of
propriety? Or, should one reveal what one knows in an endeavor to
expose and correct the inherent problems?
     The Rensselaer example that follows describes the
circumstances that exist in many institutions. Frequently,
student and faculty victims, controlled by cult-like cabals, fear
to speak out because of cabalistic recrimination and
blackballing. The cabal members cover up unethical and dubious
research practices. Consequently, they ignore faculty members or
students who confront or report other people who have engaged in
malpractice. Many "whistle-blowers" have their careers
deliberately ruined. Because academic culture stresses collegial
governance, these cabals can evade their collective
responsibility for ethical conduct. However, current surveys show
that a striking discrepancy exists between what faculty members
and students feel they ought to do about corruption and what they
actually do about it. The majority abdicate their
responsibilities for fear of retaliation.
     The President of Rensselaer Polytechnic Institute,
R. Byron Pipes, and his Provost, Gary Judd, by their silence,
condone this type of corruption within their own institution.
Their Ombudsman, Alan S. Meltzer, helps the presidential cover-up
of malfeasance. He fails to take any ameliorating action,
colludes with perpetrators in their cover-up, and releases
confidential information entrusted to him to the perpetrators.
This collusion enables them to further protect themselves against
indictment. In addition, Meltzer neglects to initiate arbitration
proceedings by non-interested, non-involved third parties: an
action required by his mandate as Ombudsman and by the Rensselaer
student judicial codes. Such behavior at the highest levels not
only condones but also encourages the bizarre situation that
exists in the Department of Language, Literature, and
Communication (LL&C) at Rensselaer.=20
     The following litany describes the extent of the public and
academic fraud extant at Rensselaer. The account relates to one
doctoral student's* experience, a firsthand, documented account
of almost ten years of retaliation and career destruction. This
retribution resulted from disclosure, by S. Michael Halloran,=20
then LL&C chairperson, of a confidential report. The report,
submitted by the student, contained documented evidence of
academic fraud and forgery by faculty members. Subsequently,
other faculty members and administrators have covered up many
other illegal and unethical activities. This points to an urgent
need for criminal indictment of these individuals for the massive
public and academic fraud that they continue to perpetrate. Many
similar stories exist. They recount the experiences of other
students in LL&C/RPI. However, the victims have remained silent
to protect themselves from vicious retribution by Merrill D.
Whitburn, the present LL&C chairperson. His Cabal members, and
the international network of professional blackballing that they
have created, have become formidable totalitarian influences with
which most of their victims cannot contend.
 
This writer's account:
 
1. The Scenario and Credentials
 
     Rensselaer Polytechnic Institute has denied re-registration
     rights, to a non-traditional, doctoral student in the
     Department of Language, Literature, and Communication
     (LL&C). He needs to complete the PhD degree to continue
     working as a professor. He has 47 years industrial,
     academic, and journalistic experience in technical and
     graphic communication, has held, among other appointments,
     positions as corporate chief executive officer of publishing
     companies, associate professor of communication at a
     California university, lecturer at Rensselaer Polytechnic
     Institute, and associate editor of an academic journal. He
     also holds elected fellowships in two international
     institutions. He has credentials and experience in technical
     and graphic communication superior to the credentials and
     experience of any faculty member in LL&C/Rensselaer.
 
2. The History
 
     Until 1985, this student s employment as a professor
     depended upon his accredited, European, terminal master's
     degree equivalency. He held that qualification for many
     years. During the early 1980s, many United States
     universities changed their policies and required a PhD from
     non-traditional faculty members who already held academic
     positions. Consequently, an MS degree remained terminal in
     this student's profession but became inadequate for him to
     continue his employment as a professor. Rensselaer offered
     him the opportunity to obtain a PhD degree in his
     discipline. In good faith, this student paid full tuition
     (at one of the highest rates in the US) and entered
     LL&C/Rensselaer's doctoral program in the fall of 1985.
     Subsequently, RPI appointed him as a lecturer in the
     graduate program.
 
3. The Fraud
 
     Since then, the LL&C/Rensselaer Cabal has stonewalled to
     prevent this student from both forming a doctoral committee
     and defending his dissertation. Concurrently, they have
     willfully caused him to lose his position as an associate
     professor at San Jose State University, California, and his
     tenure appointment and retirement benefits. The Cabal has
     also refused to supply information about his academic
     progress to some universities and distributed false
     information to others. This has precipitated the removal of
     his name from professorial candidate lists. These combined
     actions have caused this student to remain unemployed for a
     period in excess of nine years. Subsequently, Rensselaer
     administrators have forged his academic transcripts and
     falsified other academic files in attempts to cover up the
     actions of the Cabal.
 
4. The Experience
 
     This student earned an additional MS degree (Communication
     and Rhetoric from RPI) as part of his doctoral degree
     program. He continued his work toward his PhD and completed
     a draft dissertation. During a three-month period, that
     commenced only nine months (a demonic gestation period)
     after Rensselaer granted the student the MS degree, the
     Cabal took the following actions that the provost, Gary Judd
     then condoned:
 
     1. His former advisor at RPI provided a positive statement
     of satisfactory progress to the department Cabal.
 
     2. The Cabal informed the student that they were requesting
     a statement of satisfactory progress (they deny that the
     first statement exists because the advisor did not write
     what they wanted to read: subsequently, the Cabal has
     mounted a campaign of terror against that advisor).
 
     3. The Cabal refused to re-register the student by falsely
     representing that he had "not made satisfactory progress."
 
     4. The Cabal arbitrarily expelled the student from the
     university.
 
     5. The student wrote to Rensselaer to request a review of
     the expulsion and consideration under published student
     judicial procedures.
 
     6. The student's other academic advisor at the University of
     Washington provided a glowing second statement of
     satisfactory progress.
 
     7. The student traveled to Troy, New York, from Seattle,
     Washington, where he now resides, to appeal his expulsion
     and to mitigate the damage caused by the Cabal.
 
     8. On the instructions of the graduate dean (Judd) and
     department chairperson (Whitburn), the RPI police "arrested"
     the student on false charges to prevent him from discussing
     his case with administrators.
 
     9. CONTRA CABAL published its first edition.
 
     The description of this student's experience typically
represents the behavior of the LL&C/RPI Cabal. Cabal members
continue to act arbitrarily and maliciously. They violate the
Rensselaer Student Bill of Rights with impunity. They refuse to=20
give a warning of expulsion, define the term "satisfactory
progress," provide the names of the "graduate committee"
responsible for the expulsion, provide a copy of the minutes of
the kangaroo courts, or, give a satisfactory reason for expulsion
from the graduate school. The LL&C/RPI Cabal members frequently
hold kangaroo courts to illegally impose their totalitarian will
upon others. They discriminate against students because of age,
gender, superior professional and academic experience, or
whatever suits their ulterior political agenda at any given time.
     Rensselaer has expelled this student twice. Both times for
notifying the administration about the criminal practices extant
in LL&C/RPI. He has made several documented representations that
include forgery, manipulation of federal and state funds, and the
cover-up of other criminal activity. In retaliation, the
perpetrators have denied him re-registration and expelled him
from the graduate school without cause and without due process.
     Lawrence Katzenstein, Bucknell University, made an empathic
response [listserv.ccrnet] to a previous release of information
in CONTRA CABAL. He found the information:
 
     . . . quite disturbing precisely because it reflects a great
     deal of human suffering . . . like third world nations at
     the UN people often engage in open disclosure of their
     conflicts if they are on the weaker side of a power
     imbalance. . . . in human terms I think a colleague who is
     $1 million in debt, in his fifties [sic], and about to lose
     his job is a horror. I also think that it is fruitless in
     the short run for the conflict to continue or to have it
     enshrined in an email newsletter. Surely there must be
     somebody out there on the West coast who knows this fellow
     well enough to find him another job and some adequate legal
     counsel. . . . as things are going old universities are
     simply too entrenched as medieval institutions to respond
     quickly.
 
     On the merits of having something like this on the Internet:
 
     1. It gives some real insight into the costs of protracted
     conflicts.
 
     2. It tells us something about what can go wrong so that we
     can work to reform institutions.
 
     3. It affords a forum for somebody without resources.
 
     4. It could allow the list to degenerate into another type
     of enterprise if done too frequently.
 
     In any event, whether [this student's] side of the story is
     the whole story or only part, it's clear that somebody
     should have intervened to produce a better result. Without
     knowing Trummel I wish him the best of luck. His situation
     sounds awful.
 
     Many other readers of CONTRA CABAL have written privately to
the editor in similar terms. However, Dr. Katzenstein, a
professor of political science, deserves commendation for his
courage to speak out in public and with empathy.
     When one closely examines the academic credentials and
political affiliations of many public intellectuals one discovers
total misrepresentation and usurped, undeserved authority. The
public has virtually no idea of the bizarre circumstances that
exist and the cultist behavior that they support by paying
exorbitant tuition and taxes. They do not make a connection
between the average of $82,000 per annum salary paid to a tenured
professor and their own expenditure. They remain unaware of the
bizarre, cultist behavior, and the lifetime expenditures in
tuition and taxes to which they commit themselves. Therefore,
they take no action and the corruption continues unabated.
     The self-evaluative processes that Poster suggests, the
attendant conspiracies of silence, and the mutual condonation of
wrongdoing, form a basis for the corruption itself. Then, the
granting of tenure seals the pact among the conspirators. Such
self-evaluative processes only give the appearance of propriety:
they disclose nothing and perpetuate the problem. Furthermore,
must one overlook the abuse of a system by the few to give an
appearance of propriety? Or, should one reveal what one knows in
an endeavor to correct the inherent problem and give others the
opportunity to avoid similar experiences?
 
*Paul Trummel, the editor of CONTRA CABAL, formerly a lecturer
and PhD student in LLC/RPI, also formerly an associate professor
of communication and rhetoric.
 
**archive.public.fraud contains a bibliography and the actual
correspondence referenced in this article. Readers may request an
email copy. (See instructions below).
 
*****************************************************************
 
To subscribe to CONTRA CABAL send an email.
 
     To:       concabal@u.washington.edu
     Subject:  subscribe
     Text:     [FirstName] [LastName]
 
*****************************************************************
 
To receive the current archive.bibliography send an email.
 
     To:       concabal@u.washington.edu
     Subject:  archive.public.fraud
     Text:     [FirstName] [LastName]
 
*****************************************************************
 
To unsubscribe from CONTRA CABAL send an email.
 
     To:       concabal@u.washington.edu
     Subject:  unsubscribe
     Text:     [FirstName] [LastName]
 
*****************************************************************
 
The publisher encourages electronic copying and forwarding of
CONTRA CABAL articles provided that the copyright information
remains intact. However, he retains the copyright and expressly
denies the right to convert the articles into any form of printed
medium without written permission. Send requests for permission
to the publisher by email or fax.
 
Paul Trummel, Managing Editor and Publisher.
 
     Email:    trummel@u.washington.edu
     Fax:      01-206-227-9486
 
Copyright 1994 by Paul Trummel. All rights reserved.
 
*****************************************************************
=========================================================================
Date:         Thu, 22 Sep 1994 13:23:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Hello?
 
I just got an error message concerning a message from Frank Sullivan
containing some questions about basic writing courses at other campuses? It's
an interesting question but I don't know if it went out to the whole list or
not. Someone quick let me know if it showed up on the list. If it didn't,
please send it out again, Frank.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 22 Sep 1994 16:54:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Call for Papers
 
As you can see from the attached, Becky Howard has asked me to post this call
for papers, just as she is rushing out the door to be gone for three weeks.
This looks like a really interesting conference on some topics that are not
really discussed enough in our literature.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
*** Forwarding note from BHOWARD --COLGATEU 09/22/94 16:06 ***
Return-Path: <BHOWARD@COLGATEU.BITNET>
Received: from COLGATEU.BITNET (NJE origin BHOWARD@COLGATEU) by
          ASUVM.INRE.ASU.EDU (LMail V1.2a/1.8a) with BSMTP id 9901; Thu,
          22 Sep 1994 16:06:54 -0700
Received: from CENTER.COLGATE.EDU by CENTER.COLGATE.EDU (PMDF #3157 ) id
 <01HHF2Q2JCFS94GFK7@CENTER.COLGATE.EDU>; Thu, 22 Sep 1994 15:56:14 EDT
Date: 22 Sep 1994 15:56:14 -0400 (EDT)
From: BHOWARD <BHOWARD@COLGATEU.BITNET>
Subject: Call for Papers
To: IACDES@ASUACAD.BITNET
Message-id: <01HHF2Q2JCFU94GFK7@CENTER.COLGATE.EDU>
X-Envelope-to: IACDES@ASUACAD.BITNET
X-VMS-To: IN%"IACDES@ASUACAD"
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
David, I would appreciate your posting this on the WPA net for me.  I'm
apparently off it and don't want to resubscribe just as I'm leaving the office
for three weeks.  But I do want the WPA folks to know about this;  it seems to
me that there's important space in this discourse for WPAs' perspectives on
assigning & responding to student writing.  Also, if you would be so good as to
post the call for me, I'd appreciate people's knowing that they won't receive
my replies to queries until I return to the office in mid-October.
 
Thanks!
 
Becky Howard
 
CALL FOR PROPOSALS
Assigning and Responding to Writing in the Secondary and College Classroom
August 10 - 12, 1995
Colgate University, Hamilton, New York
 
NCTE is pleased to cosponsor "Assigning and Responding to Writing in the
Secondary and College Classroom" with Colgate University, Hamilton, New York,
August 10 - 12, 1995.  Keynote speakers are Chris Anson and Andrea Lunsford.
The planning committee invites proposals for 20- or 90-minute presentations or
sessions on any topic related to:
 
     Perspectives and practices from writing across the curriculum and writing
in the disciplines;
     Assigning and responding to student writing;
     Assignments that involve students in both oral and written rhetorical
activities;
     Teacher-owned criteria and standards for grading and assessment;
     Sequenced, staged, and collaborative writing assignments that involve
students in both oral and written rhetorical activities;
     The effects of electronic media on assignment design and teachers'
responses;
     Holistic and portfolio evaluation and student self-assessment;
     The construction of plagiarism, originality, and authorship in assignments
and in teacher's responses to student writing.
 
Guidelines:  Inquiries regarding proposals should be directed to Rebecca Moore
Howard, Conference Chair, Department of Interdisciplinary Writing, Colgate
University, 13 Oak Drive, Hamilton, New York 13346-1398, (315) 824-7315.
Inquiries may also be sent via FAX to 315/824-7121 or electronically to
BHOWARD@CENTER.COLGATE. EDU.
 
Deadline:  January 1, 1995  Please limit proposals to 500 words and include a
cover sheet with the name, address, telephone number, school, and grade level
of each presenter.  Send three copies to:
 
Pat Glazik, NCTE, 1111 W. Kenyon Road
Urbana, Illinois 61801-1096
=========================================================================
Date:         Thu, 22 Sep 1994 20:11:34 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      Re: lost BW posting?
In-Reply-To:  <9409222024.AA23313@mace.cc.purdue.edu>; from "David E. Schwalm"
              at Sep 22, 94 1:23 pm
 
>
> I just got an error message concerning a message from Frank Sullivan
> containing some questions about basic writing courses at other campuses? It's
> an interesting question but I don't know if it went out to the whole list or
> not. Someone quick let me know if it showed up on the list. If it didn't,
> please send it out again, Frank.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
>
 
It didn't show up on the list, but I'd like to see it.
 
Karin Evans
Developmental Writing Coordinator
Purdue University
kevans@mace.cc.purdue.edu
=========================================================================
Date:         Thu, 22 Sep 1994 20:52:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVC.BSU.EDU
Subject:      Re: Hello?
 
Hello from Indiana!  I did not get Frank's message.  MM
=========================================================================
Date:         Thu, 22 Sep 1994 22:51:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      WPA-L: error report from TEMPLEVM
 
Well, Wappers, here is Frank Sullivan's question. Please wade patiently trhu
the acres of headers and system messages. There really is a pony in there.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
*** Forwarding note from LISTSERV--CMSNAMES 09/22/94 12:41 ***
Return-Path: <LISTSERV@ASUVM.INRE.ASU.EDU>
Received: from ASUVM.INRE.ASU.EDU (NJE origin LISTSERV@ASUACAD) by
          ASUVM.INRE.ASU.EDU (LMail V1.2a/1.8a) with BSMTP id 9559; Thu,
          22 Sep 1994 12:41:38 -0700
Date:         Thu, 22 Sep 1994 12:41:38 -0700
From:         BITNET list server at ASUACAD (1.8a) <LISTSERV@ASUVM.INRE.ASU.EDU
>
Subject:      WPA-L: error report from TEMPLEVM
To:           David Schwalm <IACDES@ASUACAD.BITNET>
X-LSV-ListID: None
 
The enclosed mail file, found in the WPA-L reader and shown under the spoolid
8946 in  the console log,  has been identified  as a possible  delivery error
notice for the following reason: mail subject indicates a delivery problem.
 
------------------------- Message in error (61 lines) -------------------------
Return-Path: <SULLIVAN@VM.TEMPLE.EDU>
Received: from VM.TEMPLE.EDU (NJE origin MAILER@TEMPLEVM) by ASUVM.INRE.ASU.EDU
(LMail V1.2a/1.8a) with BSMTP id 9553; Thu, 22 Sep 1994 12:41:36 -0700
Received: from TEMPLEVM (NJE origin SULLIVAN@TEMPLEVM) by VM.TEMPLE.EDU (LMail
V
1.2a/1.8a) with BSMTP id 3030; Thu, 22 Sep 1994 15:40:22 -0400
Resent-Date:  Thu, 22 Sep 94 15:38:57 EDT
Resent-From:  Frank Sullivan <SULLIVAN@TEMPLEVM>
Resent-To:    wRITING pROGRAM aDMINISTRATORS <WPA-L@ASUACAD>
Return-Path: <>
Received: from TEMPLEVM (NJE origin SMTP@TEMPLEVM) by VM.TEMPLE.EDU (LMail
          V1.2a/1.8a) with BSMTP id 2776; Thu, 22 Sep 1994 15:32:48 -0400
Received: from POST1.INRE.ASU.EDU by VM.TEMPLE.EDU (IBM VM SMTP V2R2) with TCP;
   Thu, 22 Sep 94 15:32:46 EDT
Received: from ASUVM.INRE.ASU.EDU (MAILER@ASUACAD) by asu.edu (PMDF V4.2-13
 #2382) id <01HHEVO1P7PC8Y63FT@asu.edu>; Thu, 22 Sep 1994 12:34:33 MST
Received: from ASUVM.INRE.ASU.EDU (NJE origin MAILER@ASUACAD) by
 ASUVM.INRE.ASU.EDU (LMail V1.2a/1.8a) with BSMTP id 8999; Thu,
 22 Sep 1994 12:32:44 -0700
Date: Thu, 22 Sep 1994 12:32:44 -0700
From: RFC822 mailer <MAILER@ASUVM.INRE.ASU.EDU> (LMail release 1.2a/1.8a)
Subject: Undelivered mail
To: SULLIVAN@VM.TEMPLE.EDU
Cc: Postmaster@asuvm.inre.asu.edu
 
Date:         Thu, 22 Sep 94 14:38:45 EDT
From:         Frank Sullivan <SULLIVAN%TEMPLEVM.BITNET@pucc.Princeton.EDU>
Subject:      Credit for Basic Writing
To:           WPA <WPA-L@ASUACAD.BIT>
 
I am asking for help from my colleagues. At temple U, we are in the midst of re
structuring our entire writing program. A proposal now before the faculty would
, among other things, eliminate our current non-credit "remedialized" writing c
ourse and replace it with a 6 semester-hour writing/reading course in which cre
dits earned would count toward graduation. This course would be more challengin
g than the current course, involving students in real reading/wriutng projects.
 Faculty are asking two empirical questions about this. (1) Is such a course (w
ith a "real" curriculum and for credit) an anamoly (sp) or are there a signific
nat number of other institutions that have basic writing programs that students
 take for credit. There's only so many times that we can say "U. of Pittsburgh.
" I would appreciate anyone whose institution has such a program--or knows of a
 
n institution that does (preferably 4-year college/university--for political re
asons) to let me know . If you do have such a course/program, I would appreciat
e any information that documents its "effectiveness." That's, of course, the se
cond question my colleagues have.
 
You can contact me either at
 
SULLIVAN@TEMPLEVM.BIT
 
OR AT
 
Francis J. Sullivan
University Writing Center
Weiss Hall B-19 (265-19)
Temple University
Phila. PA 19122
 
215-204-5610
 
Any help you can give, I will appreciate greatly. We've been working towards th
is moment for ten years. We have a real chance to pass this, but if we don't I
doubt that we'll have another opportunity for a long time.
=========================================================================
Date:         Thu, 22 Sep 1994 23:00:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      basic writing
 
At ASU we are experimenting with something like what you are discussing, I
think. Most of our freshmen are required to take 6 hours of first year
composition (ENG 101 and ENG 102). Students who seems to have difficulty with
writing may choose or be placed into "stretch" ENG 101. "Stretch" is our
regular ENG 101 course/curriculum, but it is taught over two semesters rather
than one. We didn't dumb the course down; we slowed it down. And that makes
all the difference in the world. So some students take six hours of first year
comp and some take nine hours. All the hours count toward graduation. No one
has really objected to this. I figure that if we award three hours toward
graduation for a university adjustment and success course and any number of
hours for PE courses, three extra hours for writing seems pretty legitimate.
Instructor and student satisfaction are high.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 23 Sep 1994 09:18:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: basic writing
In-Reply-To:  <199409230639.CAA23938@lynx.dac.neu.edu> from "David E. Schwalm"
              at Sep 22, 94 11:00:25 pm
 
at Northeastern, we also "stretch" ENG 1 into two courses for our basic
writers; the sequence is a more leisurely version of ENG 1, with the second
course using up one of the student's electives.  It is our new TAs who
seem to have the most difficulty with this system, for they come to us
thinking that basic writers are somehow different in kind, not degree.
They get anxious when they teach the 1st half of the course, believing
that they have to turn out perfect writers at the end of it.  Once they
examine their assumptions and adjust their expectations, most TAs really
like teaching the bw sequence.  kathleen kelly
=========================================================================
Date:         Fri, 23 Sep 1994 12:13:38 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      WPA-L: error report from TEMPLEVM
 
Frank,
The University of Michigan has such a course, its Writing Practicum.
We assess the writing of each incoming student via a portfolio, and
students who are placed into the Writing Practicum (the lower 10-12%)
take a two-credit, ungraded, highly individualized course that is
also evaluated via portfolio, so that students could, if they progress
quickly enough, satisfy their FY Comp requirement in that course.
20-25% do, but the rest go on to take the regular FY Comp course--4
credits, graded, pretty standard FY Comp course.  The Writing Practicum
credits count toward graduation, and students can earn as many as
4 credits there (if a student's portfolio isn't strong enough, the
student must repeat the Practicum until it is).
So, another name for your list.  Hope this helps.
Bill
 
Bill Condon
Acting Director, English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu
=========================================================================
Date:         Fri, 23 Sep 1994 19:55:11 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      basic writing
In-Reply-To:  <9409230552.AA24605@mace.cc.purdue.edu>; from "David E. Schwalm"
              at Sep 22, 94 10:51 pm
 
At Purdue, we have a 3-hour Developmental Writing course for which
students earn elective credit.  The course is designed to prepare
students for the regular 101-102 sequence.  It's challenging--the
assignments are similar to the ones in 101-102, but we take our time.
I would certainly say we do "real reading/writing projects"!
 
We also grade by portfolio, and students are able to revise any
assignment as often as they wish up until the 11th hour.  We have
excellent tutoring support, which is one of the main reasons our
students do well--every section has a tutor assigned to it, and the
students meet weekly with that tutor.  We are very pleased with the
course; students who work hard improve a lot.  We like teaching it
too.
 
As far as any kind of empirical evidence of the course's
effectiveness...  Bud Weiser, can you answer that part?
 
Karin Evans
kevans@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 24 Sep 1994 11:20:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan Marie Harrington <SHARRIN@INDYVAX.BITNET>
Subject:      Re: WPA-L: error report from TEMPLEVM
 
Frank,
At IUPUI about 30-35% of students are required to take W001, a
developmental writing course, which is graded, and which gives them 3
credits.  After passing that course (with a C or better) they must
take another writin course which will satisfy the university's intro.
writing requirement.  The 3 credits for W001 do couht towards
graduation.
 
Susanmarie Harrington
Department of English
Indiana University-Purdue University at Indianapolis
425 University Boulevard
Indianapolis IN 46202
sharrin@indyvax.iupui.edu
(317) 278-1153
FAX: (317) 274-2347
=========================================================================
Date:         Sat, 24 Sep 1994 17:16:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReAny Placement Studies Out There?
In-Reply-To:  <199409230645.AA11961@wiley.csusb.edu> from "David E. Schwalm" at
              Sep 22, 94 11:00:25 pm
 
I am preparing an article for JBW using some studies from California and
New Jersey, showing that freshmen who are placed into
remedial/developmental programs have a much higher persistence rate--they
are still there at the end of the year--than students who are not placed
or who do not show up for the special courses.  I don't think any of these
studies have been published and it would be nice to have some actual data
to add to the argument about whether comp, particularly
remedial/developmental comp, is worth preserving.  If anyone has
additional studies in this area, I'd sure appreciate your sending them to
me at the English dept, California State University, San Bernardino, CA
92407.
                                        --Ed White
=========================================================================
Date:         Sat, 24 Sep 1994 21:16:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: ReAny Placement Studies Out There?
In-Reply-To:  <9409250014.AA00460@mx1.u.washington.edu>
 
Ed:
I just sent a note to Frank Sullivan in part on the same subject.  Our
special programs people here, the umbrella of support services called the
Office of Minority Affairs, claims that the retention rate for their
students at least 10% higher than the regular admit students.  All of
these students must take the ENGL 104-105 sequence in their first year.
I know we can read your article when it comes out, but would you mind
posting any references to published studies?  Ours here at UW are not and
OMA is always looking for outside support.
Gail
 
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
=========================================================================
Date:         Sun, 25 Sep 1994 16:15:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: ReAny Placement Studies Out There?
In-Reply-To:  <199409250422.AA08142@wiley.csusb.edu> from "Gail Stygall" at Sep
              24, 94 09:16:16 pm
 
Gail, the only published study I know about is one that Peter Adams just
told me he wrote for JBW, Spring 93, which does not support
remedial/developmental work.  The as yet unpublished California studies
are, however, very supportive.  For example, one study of Fall 1978
first-time freshmen shows a dropout rate of 18.8% (Fall to Spring) for
those who did not take the placement test or enroll in r/d courses, while
those who participated in placement, scored in the low range, and took r/d
courses had only a 4.5% attrition rate. There are lots of variables, of
course, but such data suggest we are doing something right.
                                        --Ed White
=========================================================================
Date:         Sun, 25 Sep 1994 17:34:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: ReAny Placement Studies Out There?
 
A study at ASU showed that students who took a three-hour study skills course
had a better persistence rate than other students. We're not quite sure how to
understand this datum, however. We would like to think that the stuff they
learned in the course helped them to do better in their other classes, etc.
etc. But it is also possible that, since the course is an "easy A," it adds
enough beef to their 1st year GPAs to keep them afloat until they find the
handles on things. Interesting problem.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 25 Sep 1994 21:58:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: ReAny Placement Studies Out There?
In-Reply-To:  <9409252313.AA26230@mx3.u.washington.edu>
 
Ed:
Those numbers sound parallel to what OMA claims here and also to what I
remember of retention numbers at IUPUI.  Susanmarie, are you there?  What
kinds of numbers do the various support programs at IUPUI suggest now
about retention?  I was there before the Access Program so I don't know
how that would have affected the rates.  Thanks for the citation.
Gail
 
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
=========================================================================
Date:         Mon, 26 Sep 1994 11:31:48 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Frank Sullivan <SULLIVAN@TEMPLEVM.BITNET>
Subject:      Re: WPA-L: error report from TEMPLEVM
In-Reply-To:  Message of Thu, 22 Sep 1994 22:51:54 -0700 from <IACDES@ASUACAD>
 
I want to thank everyone on the list who has replied to my query about basic wr
iting programs for credit. I especially want to thank David Schwalm, who seems
to have, singlehandedly, recovered my post gone awry and re-routed it to everyo
ne on the list. I had already tried to send it three times (even after all this
 time, I can reply but not send), but had received "undelivererable mail" messa
ges back.
 
The existence of other basic programs that carry gredua graduation credit is es
sential for our proposal to pass. If anyone else has one, please continue to le
t me know. I will keep you all informed of our progress at Temple.
 
BTW, it's interesting to see the variety of ways that institutions have develop
ed to offer additional SUPPORT to students who need it without that support bei
ng conflated with GATEKEEPING. Has there been anything published on this? I've
never found anything in JBW.
=========================================================================
Date:         Mon, 26 Sep 1994 11:44:10 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Frank Sullivan <SULLIVAN@TEMPLEVM.BITNET>
Subject:      Re: ReAny Placement Studies Out There?
In-Reply-To:  Message of Sun,
              25 Sep 1994 16:15:42 -0700 from <ewhite@WILEY.CSUSB.EDU>
 
To Ed and Gail:
 
Temple also did a series of in-house studies on the effects of placement into b
asic writing. We followed the entire 1978 cohort (about 4500) incoming students
 through 9 semesters. Some of our findings:
 
1. Students placed into basic writing "persisted" toward graduation at the same
 rate as students placed directly into -1st yr. comp. (i.e., Placment into basi
c writing, on average, does not seem to effect student retention)
2. Students placed into basic writing, who did not complete the requirement aft
er two semesters, were less likely to persist in the university.
3. The mean G.P A.'s of basic writing students who took Comp. their next semest
er were significantly lower (almost a letter grade) than those placed directly
into Comp. Failure rates were about the same. The grade distributions were diff
erent. That for the basic writers was bi-modal. Either the did well, or they di
dn't do at all.
4. Students placed into basic writing who "snuck" into Comp. performed in two d
istinctly different ways. Those students who "snuck" in immedately, never even
 
registering for Comp. had a bi-modal distribution of grades. They too either di
d extremely well, or they failed the course. Those who snuck in to Comp. after
having taken basic writing for a semester without passing it failed almost unif
ormly.
 
Do these results mean that the course was effective? At the time, we argued tha
t the results did indicate it, that at least we were "minimally" effective--we
didn't seem to hurt students, and out decisions about placement seemed to be co
nfirmed by the consequences to students who ignored those diecisions. Now, I'm
not so sure. At leasxt, I wish we had stressed more the disparity in perfomranc
e in subsequent courses between students placed into basic writing and those no
t so placed. To say that we didn't hurt them doesn't mean that there wasn't a
 
 
 
better way. Nor did we ever assess the impact on students views of themselves a
s writers in an academic setting. These were matriculted students. They had bee
n told that they met admission standards--and then we told them "not really."
=========================================================================
Date:         Mon, 26 Sep 1994 09:42:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: ReAny Placement Studies Out There?
In-Reply-To:  <199409260039.AA12055@wiley.csusb.edu> from "David E. Schwalm" at
              Sep 25, 94 05:34:19 pm
 
David, if you could send me a copy of that persistence study at ASU I
would appreciate your help.  I will include your cautious interpretation
in any citation.
                                        --Ed White
=========================================================================
Date:         Mon, 26 Sep 1994 13:15:33 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Peter Adams <AdamsBalt@AOL.COM>
Subject:      Re: Any Placement Studies Out There?
 
Thanks to Ed White for raising the issue in the first place and to Frank
Sullivan and the Temple study he refers to for focusing us on important
questions about basic writing. Frank writes, "To say that we didn't hurt them
[basic writers] doesn't mean that there wasn't a better way. Nor did we ever
assess the impact on students views of themselves as writers in an academic
setting."
 
I have come to have serious questions about the advisability of segregating
basic writers into special courses (often without academic credit), depriving
them of competent writers as role models, and perhaps doing harm to that
crucial component of writing ability--self-confidence.
 
The answers to these questions won't, it seems to me, come from studies
comparing those students who "sneak" into FY Comp without taking the basic
writing course we think they need with those who do. Students who find a way
around the placement system are unlikely to be a representative sample of
students who are placed in basic writing. For one thing, they are likely to
have much more confidence than the average basic writing student.
 
I wrote about these concerns and about a somewhat limited study we did at
Essex Community College in the Spring 93 Journal of Basic Writing. We are
currently attempting to devise a study that would really try to address the
question Frank raises by allowing a group of volunteer students who have been
placed in basic writing to take FY Comp anyhow and comparing them to a
comparable group who do take basic writing. I'm all interested in how we
might alter the FY Comp course if it included all or even some of the
students currently taking basic writing.
 
I would love to hear from others who have completed or are contemplating
similar studies--or from those who have thoughts about the efficacy of basic
writing programs in general.
 
Peter Adams
AdamsBalt@aol.com
=========================================================================
Date:         Tue, 27 Sep 1994 09:03:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Any Placement Studies Out There?
In-Reply-To:  <199409262141.AA24560@wiley.csusb.edu> from "Peter Adams" at Sep
              26, 94 01:15:33 pm
 
Peter's posting reminds me of a study a grad student did here about ten
years ago, when the local community colleges had no comp placement--that
is, students placed themselves in whatever course they felt to be right.
We administered the CSU English Placement Test to several hundred CC
students and then watched to see how they placed themselves.  (The CSU EPT
is about as good as a single placement test gets, four parts with a
45-minute essay.)  About half of those the test would have placed below
freshman comp put themselves in freshman comp and about half of those the
test would have place IN freshman comp took remedial/developmental
courses.  The student did random in-depth interviews to try to find out
why the students placed themselves as they did and concluded that the
self-placement had very little to do with writing ability; self-confidence
had more to do with it than anything else.  Women disproportionate placed
themselves in remedial/developmental, while male athletes did the reverse.
 We didn't follow up to chart results at the end of the term.  The grad
student's conclusion: placement is valuable insofar as comp is concerned
with writing, less so if it is really about self-esteem and an
introduction to college.
                                        --Ed White
=========================================================================
Date:         Tue, 27 Sep 1994 09:16:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReCredit for BW
In-Reply-To:  <199409261928.AA21527@wiley.csusb.edu> from "Frank Sullivan" at
              Sep 26, 94 11:31:48 am
 
I've watched the issue of credit for BW courses go through a set of cycles
and, during some years as a statewide administrator, watched our
credit-bearing BW work slowly fade away before a conservative onslaught.
The arguments for giving college credit to college students who need extra
work in writing are, to me, compelling, particularly in comparison to what
else we give credit for, in PE, or music, of foreign languages, for
instance.  But those opposed, often, not always, elitists who want to
restore the good old days when the "unprepared" (read minorities) never
got to college, have powerful emotional arguments about "quality" and
"standards" which are diminished by giving credit for what they feel must
be pre-college work.  In hard financial times, these folk win adherents
from conservative legislatures and governing boards (natural allies) and
from liberal faculty members genuinely concerned about unending student
pressures on their time (unnatural allies).  We are in a down cycle just now.
                                        --Ed White
=========================================================================
Date:         Wed, 28 Sep 1994 09:13:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Cyberspace Writing Center Open House Rescheduled
 
                   I N V I T A T I O N
 
You are invited to attend the grand opening of one of several
                Cyberspace Writing Centers
          to be held on Daedalus MOO at either:
 
  Thursday, October 6 at 8:00 p.m. to 10:00 p.m., Eastern Time
 
                            and
 
   Monday, October 10 at 11:00 a.m. to 1:00 p.m., Eastern Time
 
****************************************************************
 
              Free Balloon Rides and Green M&Ms
              (virtual punch and cookies, too)
                and yes, a view of the lake
 
****************************************************************
 
The Cyberspace Writing Centers have been created for student consultations
beginning this fall. Using a combination of e-mail and one-on-one discussion
held online at Daedalus MOO, undergradute students will have the opportunity to
meet with graduate students across both state lines and time zones.
 
****************************************************************
 
 
Please come and share your input on this project!
 
Instructions:
 
1.      Telnet to logos.daedalus.com 7777
2.      Connect as a temporary guest, using your first or last name
        and a password. Example: create mike mexico
3.      Type: @linelength 80
4.      Type: @wrap on
5.      Type: @go VR/WCenter
 
For those of you who may not have participated in synchronous communication
before, now's your chance. It's easy, once you get the hang of it. The basic
instructions are:
 
To talk, simply type a " followed by whatever you want to say. Example: "Hi, so
this is the Writing Center? = Jackie says, "Hi, so this is the Writing Center?
 
 
To show third-person movement or emotion, such as "Jackie laughs" simply type a
: followed by the action. The colon inserts your name automatically. Example:
:laughs = Jackie laughs.
 
**********************************************************************
 
Detailed instructions, including etiquette, paging, movement, setting a
description of yourself (even for temporary guests), etc. can be downloaded by
accessing the Multi-User Dimension Instructions available at: gopher
rscc.cc.tn.us (choose #3).
 
A full description of the Cyberspace Writing Consultation Project is also
available at this gopher site.
 
VR/WCenters are also located at:
 
CollegeTown MOO at: TELNET next.cs.bvc.edu 7777
and
Diversity University MOO at: TELNET erau.db.erau.edu 8888
 
(but no open houses will be held at these locations)
 
**********************************************************************
 
Hope to see you there!
 
Jennifer Jordan-Henley
jordan_jj@a1.rscc.cc.tn.us
 
Barry M. Maid
bmmaid@ualr.edu
=========================================================================
Date:         Wed, 28 Sep 1994 15:16:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      First Year Composition Research
In-Reply-To:  <9409271934.AA48431@ccserver>
 
WPA List Friends:
 
  Under pressure from administration, we offered our first-year writing
course during the last summer session for the first time in more than 10
years.  We did so as a pilot to test whether the course could work under
the constraints of summer session.  We--Stuart Brown, PhD student Rick
Rivera and I--are collecting data of various sorts to see whether the
courses worked, whether we need to enforcecertain prerequisites (i.e.
higher ACT scores), whether we need to offer support services such as the
writing center, and so forth.
 
  We are wondering whether others are familiar with any research on
offering composition courses during the summer.  Specifically we are
concerned  with college credit bearing required writing courses, not
special programs or developmental programs.  We are interested in both
published and institutional research.
 
  If you know of or have completed such research, please post me.
 
  We are also investigating our honors composition curriculum.  If you know
of any studies of honors writing we would be interested in hearing about
them.
 
  Again, insitituional or published.  We are especially thinking in terms of
critiques of honors composition, perhaps from feminist or cultural studies
perspectives.
 
  Thanks in advance,
 
  Chris Burnham (cburnham@nmsu.edu)
  Department of English
  New Mexico State University
  Las Cruces, NM 88003
  505-646-3931
=========================================================================
Date:         Thu, 29 Sep 1994 08:53:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: First Year Composition Research
In-Reply-To:  Message of Wed,
              28 Sep 1994 15:16:43 -0600 from <cburnham@NMSU.EDU>
 
Chris, could you post whatever you receive re honors writing?  We're looking
at such a course ourselves and would appreciate learning from others what to
do, and not.
 
Thanks--
Kathleen Yancey
=========================================================================
Date:         Thu, 29 Sep 1994 14:50:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: First Year Composition Research
In-Reply-To:  <9409291327.AA14612@ccserver>
 
Kathleen,
  I'll send you anything I get.  I hope something turns up.  One of our
doctoral students may be writing a dissertation about honors composition.
That's the source of my interest.
  Cheers,  Chris Burnham
 
 
On Thu, 29 Sep 1994, Kathleen Yancey wrote:
 
> Chris, could you post whatever you receive re honors writing?  We're looking
> at such a course ourselves and would appreciate learning from others what to
> do, and not.
>
> Thanks--
> Kathleen Yancey
=========================================================================
Date:         Thu, 29 Sep 1994 14:15:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: First Year Composition Research
 
At ASU, we have "honors" sections of ENG 102, and we also have a one semester
version of 101/102 (ENG 105) through which students with high placement test
scores can meet our comp requirement with one course rather than two. ENG 105
has a different syllabus from either 101 or 102; it is an argument course that
uses Bean and Ramage's most excellent argument text. The "honors" 102 (for
students who got credit for 101 thru AP or for transfer students admitted to
the honors college) is something of a puzzle. THere is no special syllabus; t
here are special conditions:the class tends to be smaller than the usual 25, a
nd the instructor has much higher expectations. About all I can say about our
honors sections is that they are honorific. They are a little something we do
symbolically to make some of our better students feel good about themselves
andf to reward some of our better instructors. Everyone seems to be very
pleased with the situation.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 29 Sep 1994 21:45:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      kathleen only
In-Reply-To:  <01HHOWW4X5Z4000K33@crcvms.unl.edu> from "Kathleen Yancey" at Sep
              29, 94 08:53:34 am
 
>
> Chris, could you post whatever you receive re honors writing?  We're looking
> at such a course ourselves and would appreciate learning from others what to
> do, and not.
>
> Thanks--
> Kathleen Yancey
>
 
kathleen:
what's your email?
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 30 Sep 1994 09:11:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: First Year Composition Research
In-Reply-To:  Message of Thu,
              29 Sep 1994 14:15:57 -0700 from
              <IACDES%ASUACAD.BITNET@ARIZVM1.ccit.arizona.edu>
 
Thanks, David.
 
Kathleen
=========================================================================
Date:         Fri, 30 Sep 1994 13:26:50 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         BAHUOT01@ULKYVM.LOUISVILLE.EDU
Subject:      subscribe wpa-l brian huot
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Fri, 30 Sep 1994 19:25:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <c509379@SHOWME.MISSOURI.EDU>
Subject:      CCCC Winter Workshop announcement
 
From Anne Gere...
--Eric
=*=*=*=*=*=*=*=*=*=*=
                        PLAN NOW TO ATTEND
 
                                the
1995 Conference on College Composition & Communication Winter Workshop
                            January 4-7
                     Clearwater Beach, Florida
 
                   Refining Our Approaches to...
                           Basic Writing
                   Writing Across the Curriculum
                       Portfolio Evaluation
 
Program Chair: Anne Ruggles Gere, University of Michigan, Ann Arbor
 
                       ****Basic Writing****
Lynn Quitman Troyka, editor of the Journal of Basic Writing; author of the Simon
Schuster Concise Handbook, the Simon and Schuster Handbook for Writers,and
Structured Reading; and co-author of a basic writing text, Steps in Composition.
 
Brenda M. Greene, associate professor of English at Medgar Evers College, whose
articles have appeared in the Journal of Basic Writing, English Journal, Writing
in Context, and Community Review.
 
               ****Writing Across the Curriculum****
Toby Fulwiler, professor at the University of Vermont and author of Programs Tha
Work: Models and Methods for Writing Across the Curriculum; College Writing: A
Personal Approach to Academic Writing; and Teaching with Writing: An
Interdisciplinary Workshop Approach.
 
Nell Ann Pickett, professor of English at Hinds Community College in Raymond,
Mississippi, editor of Teaching English in the Two-Year College, and author or c
of five books, including Technical English: Writing, Reading, and Speaking.
 
                   ****Portfolio Evaluation****
Peter Elbow, professor of English at the University of Massachusetts-Amherst and
of What Is English?, Personal and Professional Reflections on the English Coalit
Conference, Writing without Teachers, and Embracing Contraries.
 
Kathleen Blake Yancey, assistant professor of English at the University of North
Carolina at Charlotte, co-director of the UNCC Writing Project, and editor of Po
in the Writing Classroom: An Introduction.
 
Registration Fee: $310 (includes opening banquet, 3 luncheons, and coffee servic
For a brochure, please write to CCCC Winter Workshop Information, 1111 W. Kenyon
Road, Urbana IL 61801-1096 or call 1-800-369-6283.
 
 
* * * * * * * * * * * * * * * * * * * * * * *
* --Eric Crump                                 "I want my students to love
* WLERIC@showme.missouri.edu                    writing on computers as much
* LCERIC@mizzzou1.missouri.edu                  as they do food and water."
* http://www.missouri.edu/~wleric/index.html    --Sally Foster
